The Federated Primary Schools of Bishop Sutton and Stanton Drew
Community Cohesion Policy
A definition of community cohesion
The Department for Children Schools and Families (DCSF) Guidance on the duty to promote community cohesion, published in July 2007, states that:

"By community cohesion we mean working towards a society in which:

1. there is a common vision and sense of belonging by all communities 

2. the diversity of people's backgrounds and circumstances is appreciated and  valued 

3. similar life opportunities are available to all, and 

4. strong and positive relationships exist and continue to be developed in the workplace, in schools and in the wider community." 

Legal duties
1. We welcome our duties under the Race Relations 1976 as amended by the Race Relations Amendment Act 2000; the Disability Discrimination Acts 1995 and 2005; and the Sex Discrimination Act 1975 as amended by the Equality Act 2006. 
2. We welcome our duty under the Education and Inspections Act 2006 to promote community cohesion.
3. We recognise that these four sets of duties are essential for achieving the five outcomes of the Every Child Matters framework, and that they reflect international human rights standards as expressed in the UN Convention on the Rights of the Child, the UN Convention on the Rights of People with Disabilities, and the Human Rights Act 1998.
The four dimensions of community.

1. The school as a community
2. The community within which the school is located
3. The UK community
4. The global community

These dimensions have direct relevance for meeting Every Child Matters outcomes. The school operates as a community itself and its cohesiveness will have a powerful influence on those who spend time there. Through its work and partnerships across different groups, a school may already be promoting cohesion and providing a common point of communication for a wide range of people. Equipping young people to make a positive contribution, to care for and contribute to their communities, to understand human rights and gain an international perspective all go towards developing responsible young citizens who support cohesion.

Guiding principles
In fulfilling the legal obligations referred to above, we are guided by seven principles.
Principle 1: All learners are of equal value

We see all learners and potential learners as of equal value:

· whether or not they are disabled
· whatever their ethnicity, culture, religious affiliation, national origin or national status
· whichever their gender.

Principle 2: We recognise and respect diversity 

Treating people equally does not necessarily involve treating them all the same. Our policies, procedures and activities must not discriminate, but are differentiated, as appropriate, to take account of differences of life-experience, outlook and background, and in the kinds of barrier and disadvantage which people may face, in relation to:

· disability, so that reasonable adjustments are made

· ethnicity, so that different cultural backgrounds and experiences of prejudice are recognised
· gender, so that the different needs and experiences of girls and boys, women and men are recognised.

Principle 3: We foster positive attitudes and relationships, and a shared sense of cohesion and belonging

We intend that our policies, procedures and activities should promote:

· positive attitudes towards disabled people, good relations between disabled and non-disabled people, and an absence of harassment of disabled people
· positive interaction, good relations and dialogue between groups and communities different from each other in terms of ethnicity, culture, religious affiliation, national origin or national status, and an absence of prejudice-related bullying and incidents
· mutual respect and good relations between boys and girls, women and men, and an absence of sexual harassment

Principle 4: Staff recruitment, retention and development

Policies and procedures should benefit all employees and potential employees, for example in recruitment and promotion, and in continuing professional development:

· whether or not they are disabled

· whatever their ethnicity, culture, religious affiliation, national origin or national status

· whichever their gender.

Principle 5: We aim to reduce and remove inequalities and barriers that already exist
In addition to avoiding or minimising possible negative impacts, we take opportunities to maximise positive impacts by reducing and removing inequalities and barriers that may already exist between:

· disabled and non-disabled people
· people of different ethnic, cultural and religious backgrounds
· people of different social and economic backgrounds
· girls and boys, women and men.

Principle 6: We consult widely
People affected by a policy or activity should be consulted and involved in the design of new policies, and in the review of existing ones. We involve: 
· disabled people as well as non-disabled
· people from a range of ethnic, cultural and religious backgrounds
· people from a range of social and economic backgrounds
· both women and men, and girls and boys.
Principle 7: Society as a whole should benefit 

We intend that our policies and activities should benefit society as a whole, both locally and nationally, by fostering greater social cohesion, and greater participation in public life of: 

· disabled people as well as non-disabled
· people of a wide range of ethnic, cultural and religious backgrounds
· people from a wide range of social and economic backgrounds
· both women and men, girls and boys.
Action plans
1. We recognise that the actions resulting from a policy are what make a difference.

2. Each year we draw up an action plan within the framework of the overall school improvement plan, setting out the specific actions and projects we shall undertake to implement the principles above.
The curriculum
We keep each curriculum subject or area under review in order to ensure that teaching and learning reflect the seven principles above.

Ethos and organisation
We ensure that the principles listed above apply also to the full range of our policies and practices, including those that are concerned with:

· learners' progress, attainment and assessment

· learners' personal development, welfare and well-being
· teaching styles and strategies

· admissions and attendance

· staff recruitment, retention and professional development

· care, guidance and support

· behaviour, discipline and exclusions

· working in partnership with parents, carers and guardians 
· working with the wider community.

Addressing prejudice and prejudice-related bullying

1. The school is opposed to all forms of prejudice which stand in the way of fulfilling the legal duties referred to in paragraphs 1 and 2:

· prejudices around disability and special educational needs
· prejudices around racism and xenophobia, including those that are directed towards religious groups and communities, for example anti-Semitism and Islamophobia, and those that are directed against Travellers, refugees and people seeking asylum
· prejudices reflecting sexism and homophobia.
2. There is guidance in the relevant policies on how prejudice-related incidents should be identified, assessed, recorded and dealt with. 

3. We take seriously our obligation to report regularly to the local authority about the numbers, types and seriousness of prejudice-related incidents at our school and how they were dealt with.
4. The school also records and monitors internally other forms of prejudice-related incidents and actions taken.
Roles and responsibilities
1. The governing body is responsible for ensuring that the school complies with legislation, and that this policy and its related procedures and strategies are implemented. 
2. A member of the governing body has a watching brief regarding the implementation of this policy.
3. The headteacher is responsible for implementing the policy; for ensuring that all staff are aware of their responsibilities and are given appropriate training and support; and for taking appropriate action in any cases of unlawful discrimination.
4. A senior member of staff has day-to-day responsibility for co-ordinating implementation of the policy.
5. All staff are expected to:
· promote an inclusive and collaborative ethos in their classroom

· deal with any prejudice-related incidents that may occur
· identify and challenge bias and stereotyping in the curriculum
· support pupils in their class for whom English is an additional language
· keep up-to-date with equalities legislation relevant to their work.
Information and resources
1. We ensure that the content of this policy is known to all staff and governors and, as appropriate, to all pupils and parents.

2. All staff and governors have access to a selection of resources which discuss and explain concepts of equality, diversity and community cohesion in appropriate detail.

Religious observance
We respect the religious beliefs and practice of all staff, pupils and parents, and comply with reasonable requests relating to religious observance and practice.

Staff development and training
We ensure that all staff, including support and administrative staff, receive appropriate training and opportunities for professional development, both as individuals and as groups or teams.
Breaches of the policy
Breaches of this policy will be dealt with in the same ways that breaches of other school policies are dealt with, as determined by the headteacher and governing body.

Monitoring and evaluation
1. We collect, study and use quantitative and qualitative data relating to the implementation of this policy, and make adjustments as appropriate.
2. In particular we collect, analyse and use data relation to achievement, broken down as appropriate according to disabilities and special educational needs; ethnicity, culture, language, religious affiliation, national origin and national status; and gender.
3. To review good practice we make use of a range of auditing schedules. 
PRINCIPLE 1

ALL LEARNERS ARE OF EQUAL VALUE 

To ensure that our school community is more cohesive we are committed to ensuring all children are valued from the onset through: 

· Induction procedures, 
· key parent/carer contacts, 
· class buddies on entry,  
All help learners feel a sense of belonging and welcome in the school.

The school identity is strong. All are encouraged from the onset to value their identities.
· All learning of other cultures, is underpinned by a thorough knowledge and understanding of their own heritage. 
· Aspects of culture & language of all pupils are shared & celebrated within school.

· Feedback and discussion are evident of the pride children feel for their school and its community

There are effective measures for those feeling isolated: 

· Involving SMSAs and other staff in keeping a watchful eye, 
· circle times, worship themes, 
· school worry box,
· discussions with parents

We are constantly scanning the communities to identity and respond to potential conflicts or issues of tension

PRINCIPLE 2 

WE RECOGNIZE AND RESPECT DIVERSITY

The school ensures that all learners have opportunities to interact successfully with others who are different from them.  Our Engagement with the community and other extended services provide for children, young people, their friends and families to interact with people from different backgrounds and build positive relations. We actively seek out links with different schools and communities and the provision of extended services which offer opportunities for pupils, families and the wider community to take part in activities and receive services which build positive interaction and achievement for all groups.  In addition: 
· A school link is being sought with a contrasting school.

· The geography curriculum develops knowledge and understanding of other places and people

· Residential visits  broaden learners life experiences and provide opportunities for cooperative and collaborative learning 

· Clubs and other extended school activities also give experience of other adults from different backgrounds and cultures.

PRINCIPLE 3

WE FOSTER POSITIVE ATTITUDES AND RELATIONSHIPS AND A SHARED SENSE OF COHESION AND BELONGING:

All members of our school community are valued and respected. The attitudes and values that underpin this principle are consistently modelled by all adults in the school community.

In particular the roles and responsibilities of the Year 6 children underpin our commitment to our learners valuing others and knowing about and holding themselves accountable to themselves and others. 

Through our Teaching, learning and curriculum —children and young people learn to understand others, to value diversity whilst also promoting shared values, to promote awareness of human rights and to apply and defend them, and to develop the skills of participation and responsible action.  These pre-requisite skills and attitudes are implicit in our PSHE curriculum and the schools commitment is supported further through the international dimension to the schools curriculum. 
More explicit examples are: 

· Collective worship

· Class rewards

· Celebration assemblies

· Disability awareness week

· Enrichment programme

· Extended school and parent support 
· RE curriculum comparative religion study in Judaism and Islam
· Celebrations of other faiths and their festivals

· Multi cultural focus weeks
· Themed days (Divali/Chinese New Year)

· Displays of work around the school

· School initiatives such as Year 6 buddies and other responsibilities

PRINCIPLE 4

STAFF RECRUITMENT, RETENTION AND DEVELOPMENT

The schools’ Recruitment and Selection Policy demonstrates a commitment to equality of opportunity, and seeks to ensure that recruitment and selection practices reflect this.  Cultural diversity amongst the whole staff is viewed positively.  Whilst the school is committed to the principle that the best person for a post should be appointed, it is important that the teaching and non-teaching staff should represent both genders and a range of cultural backgrounds at all levels as far as possible.  
PRINCIPLE 5

WE AIM TO REDUCE AND REMOVE INEQUALITIES THAT ALREADY EXIST 

Our biggest issue lies in the limited experiences in diversity. Our aim has to be to expand our children’s awareness of a wide range of different people who represent different beliefs, lifestyles and cultures. Nonetheless the federated schools have a diversity of different social and economic backgrounds, a small proportion of children from different ethnic backgrounds and different faiths. 

The surrounding catchment is strongly represented in the schools and the interaction between the two federated schools provides opportunities for the promotion of community cohesion.
The schools actively seek to ensure our learners can encounter and interact with people from different backgrounds. Residential visits, social events, visits and visitors support us in this role. Adults model the values and attitudes for our young so that they learn to value and not feel threatened by diversity

PRINCIPLE 6
WE CONSULT WIDELY

The schools are represented on the Parish Council committees.
The school has consulted the wider community on its school travel plan and its disability discrimination action plan. Parents and pupils are consulted through questionnaires, school and class councils.
PRINCIPLE 7

SOCIETY AS A WHOLE SHOULD BENEFIT

The governors are mindful of our responsibility to make effective contributions to community cohesion. 

We understand that the experiences we give our pupils in school form a significant element in their lives and influence their future contributions to society.

Examples are:

· Eco school status (recycling) 
· children’s charity fund raising

· Local, national and international (Save a Cow, Haiti, NSPCC, Chelwood Rotary Club charities)

· Harvest celebrations
In all this the learners are fully encouraged to exercise their rights and duties to prepare them as active participants in their future lives. The school provides ample opportunities for positive contribution through:

· School and class councils

· Encouraging choices for fundraising charities

· Using circle time to explore and understand others issues.

· Celebrating achievements of all.

Learners know their views are valued and acted on through feedback to and from others, publicising their efforts for the communities, consistent modelling by all adults in the school community and the roles and responsibilities given to the school council.
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